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Abstract: The relationship between terminology and cultural contexts in English language
teaching (ELT) is examined in this article. It looks at how cultural differences might affect how
specific terminology are understood and used, affecting both educators and students. This study
emphasizes the need for teachers to be culturally sensitive and flexible in their teaching approaches
by examining different cultural influences on language acquisition. The results highlight how
crucial it is to incorporate cultural competency into ELT procedures in order to improve
communication and create a more welcoming learning environment.

Key words: English Language Teaching, cultural differences, terminology, fluency, learner
autonomy, politeness, cross-cultural communication

AHHOTaNUsA: B 1aHHOU CTaThe paccMaTpUBACTCS B3aMMOCBS3b MEXKIY TEPMHUHOJIOTHEN U
KYJIbTYPHBIM KOHTEKCTOM B IIpeNoJaBaHuu aHrauiickoro s3pika (ELT). B Hell paccmaTtpuBaercs,
KaK KYJIbBTYPHBIC pPa3jinuvsg MOTYT BJIMATbD HAa MNOHUMAHHUEC MW HCIOJB30BAHUC KOHKpCTHOfI
TCPMHUHOJIOTUH, 3aTparuBasgd Kak Hpenoz[aBaTeneﬁ, TaKk W CTYACHTOB. B HCCI€aA0BaHUN
IOTYECPKUBACTCS HEe00XOINMOCTh ydeTa KyIbTYPHBIX 0COOEHHOCTEN M I'MOKOCTH B IMOAXOMaX K
npenogaBaHrI0, a TAKKC aHAJIU3UPYCTCA BIIMAHUC PA3JIMYHBIX KYJIbBTYP Ha YCBOCHHUC A3bIKA.
Pe3y.HLTaTLI IMOKAa3bIBAOT, HACKOJIBKO BaXXHO BKJIKOYATbh KYJIBTYPHYIHO KOMIICTCHTHOCTL B
MCETOAUKHU MTPCTIOAaBaAHUA AHTJIUICKOrO SI3bIKa I YIIYUIHICHUST KOMMYHUKAIIUA U CO3JaHUA Ooitee
OyaronpusATHON y4eOHOM cpeibl.

KiroueBble cioBa: IpenojaBaHUE aAHIVIMMCKOTO SA3bIKA, KYJIBTYPHBIE Ppa3JIM4Ms,
TEPMHHOJIOT U, O€erocTh pe€ur, AaBTOHOMMHA YyYAIIUXCs, BECKIMBOCTb, MECKKYIbTYpHAA
KOMMYHUKAIIUA.

Annotatsiya: Ushbu magolada Ingliz tilini o'gitishda (ELT) terminologiya va madaniy
kontekstlar o'rtasidagi munosabatlar ko'rib chigiladi. Quyidagi maqola, shuningdek, madaniy
tafovutlar o'gituvchi va talabalarning til o’rganish bosgishlariga ganday ta'sir ko'rsatishi va 0'ziga
x0s terminologiyani tushunish hamda ishlatishga ganday ta'sir gilishi mumkinligini ko'rib chigadi.
Ushbu magola o'gituvchilarning tilni o'zlashtirishga turli xil madaniy ta'sirlarni o'rganish orqali

o'gitish usullarida madaniy jihatdan ehtiyotkor va moslashuvchan bo'lishi zarurligini ta'kidlaydi.
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Natijalar mulogotni yaxshilash va qulayroq o'quv muhitini yaratish uchun madaniy malakani ELT
protseduralariga kiritish ganchalik muhimligini ta'kidlaydi.

Kalit so'zlar: Ingliz tilini o'rgatish, madaniy farglar, terminologiya, ravonlik, o'quvchi
avtonomiyasi, xushmuomalalik, madaniyatlararo mulogot.

1.Introduction

Language is more than just a means of communication; it is inextricably linked with culture.
In the field of English language teaching (ELT), terminology plays a significant role in expressing
concepts and supporting learning. However, the interpretation and application of individual
terminology might vary greatly across different cultural contexts. This essay examines how
cultural differences influence the understanding of terminology in ELT, emphasizing the
importance of cultural awareness among instructors. English Language Teaching relies primarily
on particular vocabulary, which is frequently thought to have universal implications. However,
cultural differences have a substantial impact on how such phrases are interpreted and
implemented in schools globally. This study looks into the cultural dimensions of ELT
terminology and their pedagogical implications. Terminology in English Language Teaching
(ELT) is not culturally neutral. The meanings, uses, and pedagogical implications of key ELT
terms often vary across cultural and educational contexts, influencing how teachers teach and how
learners interpret instruction. This article examines how cultural contexts shape ELT terminology,
focusing on teacher—student roles, classroom discourse, assessment practices, and pedagogical
concepts. Authentic examples from diverse educational settings illustrate how terminology
becomes embedded in local values, expectations, and ideologies. The article argues that a
culturally responsive understanding of ELT terminology is essential for effective instruction,
curriculum development, and teacher training.

The Cultural Context of ELT Terminology

Many ELT phrases assume certain classroom power dynamics. Learner autonomy, for
example, is a key notion in Western educational theory that proposes students accept responsibility
for their own learning through goal-setting, self-assessment, and independent study.
However, in societies with strong teacher-centered traditions, this phrase is frequently
misinterpreted. Teachers may define learner autonomy as “students doing homework
independently,” rather than selecting learning methodologies or negotiating learning objectives.
The societal idea that teachers are knowledge authority shapes the meaning of autonomy.
According to the survey, in many Western countries, children may associate autonomy with a lack

of direction, causing discomfort in settings where organized instruction is considered as a sign of
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teacher skill. Thus, cultural rules governing power influence how a seemingly universal term is
used.

Classroom Interaction and Discourse

Terms like communicative language teaching (CLT) and student-centered learning are based
on cultural assumptions about classroom discourse, error tolerance, and spontaneity. To illustrate,
we can look at the Chinese approach to student-centered learning. In certain universities, pair work,
a key component of CLT, is defined as students reading dialogues together rather than engaging
in spontaneous discourse. Because of concerns about "losing face™ as a result of blunders, the term
interaction has come to refer to structured practice rather than improvisational communication.
Another example is Finland, where teachers view student-centered learning as allowing students
to develop activities and reflect critically, which is consistent with Finnish educational principles
of independence and open discussion. Different cultural perspectives on communication influence
how these concepts function in practice.

Assessment Terminology

Terms like formative assessment, feedback, and ongoing evaluation have different cultural
meanings. Let's observe a few examples of countries. For example, in India, many schools perceive
continuous evaluation as "frequent tests,"” reflecting examination-driven academic cultures. While
the same phrase refers to informal teacher observations, portfolio work, and dialogic feedback.
This disparity has an impact on curriculum implementation, teacher training, and learner
expectations.

Pedagogical Concepts and Translation Issues

Cultural ideologies may cause nuances to be lost or changed when translating ELT words.
In Latin America, scaffolding is frequently translated as teacher help, although it loses the
suggestion that the support is transitory and will be gradually eliminated. Teachers may continue
to provide significant help while misunderstanding the concept's developing character. In the
Vietnamese educational system, the term fluency is primarily defined as "speed of speaking,"
driven by cultural attitudes toward performance and efficiency, whereas Western ELT definitions
emphasize coherence and communicative effectiveness. Such adjustments demonstrate how
terminology becomes locally meaningful yet conceptually transformed.

Global Englishes and Native-Speakerism

ELT terminology has long been influenced by native speaker conventions. Terms such as
standard pronunciation, mistake, and correct usage may represent ideological beliefs about

linguistic purity or accuracy. A lecturer in some nations may teach pupils that only "native accents"
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(e.g., American or British) are "correct,” understanding normal pronunciation as a culturally better
model. In contrast, situations inspired by Global Englishes research view the standard as "mutually
intelligible," unrelated to region or ethnicity. In postcolonial contexts, ELT terminology intersects
with identity, nationalism, and language policy. For example, concepts like medium of teaching
spark arguments over cultural preservation vs global competitiveness. English language gets
linked to both economic opportunity and colonial history.

Implications for Teaching and Teacher Education

Clarifying Terminology. Teachers working in multilingual or international contexts must
explicitly define key terms rather than assuming shared understanding. Activities such as

collaborative glossary building can reveal cultural assumptions.

Culturally Responsive Pedagogy. Understanding local interpretations can help educators
adapt methodologies. For instance, scaffolding may need more explicit demonstration in cultures

unfamiliar with incremental independence.

Curriculum and Policy Development. Authorities should recognize that ELT terminology
must be contextualized. Imported curricula (e.g., CLT-based reforms) often fail when terminology

is transplanted without cultural mediation.

Teacher Training and Professional Development. Teacher education programs should
include modules on cultural linguistics and terminology interpretation to prevent conceptual
mismatches in the classroom.

Conclusion

Terminology in English Language Teaching is not culturally universal; it is heavily
influenced by local values, classroom norms, educational traditions, and sociopolitical
circumstances. Misinterpretations frequently occur when terminology formed in one cultural
milieu are transferred to another without adaptation. By recognizing and addressing the cultural
contexts of ELT terminology, educators can create more effective, inclusive, and culturally
responsive teaching approaches. Finally, a critical understanding of language allows teachers and
students to negotiate interpretations that are consistent with both pedagogical theory and local
cultural reality.

References

 1@
\



MULTIDISCIPLINARY AND MULTIDIMENSIONAL JOURNAL

ISSN: 2775-5118 VOL.4 NO.11 (2025) LF.9.1

1. Alanen, R. (2003). A sociocultural approach to young learners’ beliefs about language
learning. In P. Kalaja & A. M. F. Barcelos (Eds.), Beliefs about SLA: New research
approaches (pp. 55-85). Springer.

2. Barnard, R., & McLellan, J. (Eds.). (2014). Codeswitching in university English-medium
classes: Asian perspectives. Multilingual Matters.

3. Brown, H. D. (2007). Principles of language learning and teaching (5th ed.). Pearson
Education.

4. Canagarajah, S. (2013). Translingual practice: Global Englishes and cosmopolitan relations.
Routledge.

5. Cortazzi, M., & Jin, L. (1996). Cultures of learning: Language classrooms in China. In H.
Coleman (Ed.), Society and the language classroom (pp. 169-206). Cambridge University
Press.

6. Edge, J. (Ed.). (2011). The Routledge handbook of applied linguistics. Routledge.

7. Hyland, K. (2011). Second language writing. Cambridge University Press.

8. Jin, L., & Cortazzi, M. (2006). Changing practices in Chinese cultures of learning. Language,
Culture and Curriculum, 19(1), 5-20.

9. Kumaravadivelu, B. (2003). Beyond methods: Macrostrategies for language teaching. Yale

University Press.

 1%
\




